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Background
• Complex language situation in Hong Kong

– Linguistically homogeneous: Cantonese

– Cantonese – a Chinese dialect, not a written 
language (unlike Putonghua)

– British Colony for 1 ½  Centuries

– An international city within China

– Chinese language: very different from Western 
languages such as English

• Language policy: bi-literate (Chinese and English) 
and tri-lingual (Cantonese, Putonghua and 
English)



Measures to improve language 
education

• 1994: Standing Committee for Language 
Education and Research (SCOLAR)

• A Language Fund of HK$300 million (US$38.5 
million) was set up, which was later topped-up 
to HK$500 million (US$64 million)

• Reading goals (2000): to read with 
comprehension for learning and pleasure

• Whole school approach – building a culture of 
reading



How we made use of PIRLS
• PIRLS findings widely reported in the press
• Reported to various personnel and committees of 

the Government
• Discussed in the Legislative Council
• Disseminated to schools through talks and 

workshops for (in 2001, >1600) teachers on concepts 
and theories of reading – integrated with the work 
of the Faculty

• Some schools adopted PIRLS reading skills into their 
curriculum

• Talks and workshops given to (in 2001, >5000) 
parents on how to set up a good home reading 
environment



Impact of PIRLS

• In 2004, Territory-wide School Assessment 
(TSA) adopted the PIRLS framework as the 
Chinese reading comprehension assessment 
framework

• Tests developed by the HK Examination and 
Assessment Authority

• 2006  PIRLS results confirms that reforms in 
the area of language education is moving in 
the right direction
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