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5.2.1 Civic and Citizenship Education in Brazil

In Brazil, civic and citizenship education (CCE) is not a separate subject in the school curriculum but rather a theme addressed 

across subject areas in an integrated way. It is present in the humanities (history, geography, philosophy, sociology, and religious 

education), as well as arts and languages. The inclusion of these contents is shaped by national curriculum guidelines, which 

emphasize the importance of citizenship and democratic participation in building critical, engaged citizens who are aware of 

their rights and responsibilities.

Since these guidelines are not mandatory, how CCE is delivered depends on the initiative of managers, teachers, and external 

partnerships, often linked to nongovernmental institutions and specialized agencies. With thousands of schools and over 

one million teachers in Brazil, the absence of mandatory national guidelines results in differences in curricula across schools 

and classrooms. As a consequence, the development of students’ civic awareness often depends on the individual efforts of 

educators and on external initiatives, which are rarely coordinated throughout students’ educational journeys.

Furthermore, the decentralization of basic education in Brazil creates a scenario where different educational systems coexist. 

This flexibility fosters the development of diverse pedagogical practices and encourages innovation and experimentation in 

knowledge production. It is also essential given the large differences existing within the Brazilian school system, which reflect 

the varied characteristics of its vast territory, as well as the cultural and socioeconomic diversity of its population.

Many nongovernmental organizations work in different regions of Brazil to strengthen CCE. The example presented below 

was inspired by a training program from the Instituto Auschwitz, which participates in the National Network for Citizenship 

Education (RedeNEC). This network identifies 115 different organizations dedicated to strengthening democratic culture in 

Brazil by connecting to and inspiring the citizenship education ecosystem (http://redenec.org).

School: Centro de Ensino Fundamental 306 Norte, Brasília, Brazil

Civic and citizenship education at Centro de Ensino Fundamental 306 Norte 

(CEF 306 Norte)

CEF 306 Norte is a public urban school located in Brasília, Brazil. The school 

serves students from primary education cycles up to the seventh grade 

and operates within a framework of democratic management, inclusive 

education, and interdisciplinary learning. 

Classroom activities at CEF 306 Norte focus on active student participation 

through interdisciplinary projects, integrating subjects such as history, 

geography, sociology, language, and arts to promote critical thinking,  

civic engagement, and respect for diversity. The school management 

actively encourages community participation by involving parents,  

students, and teachers in decision-making processes through surveys, 

meetings, and assemblies. 

The classroom environment mirrors this commitment, integrating 

citizenship education, diversity, and sustainability. These are guided by the 

local curriculum framework, which identifies education for diversity and 

citizenship, education for human rights, and education for sustainability as 

cross-cutting themes to be taught across subject disciplines. 

The classroom project described below took place in a seventh-grade 

classroom. 

http://redenec.org


5.2.2 Project: “One Day, One Month, a Whole Life With Awareness!” Black History and Human 
Rights

This project took place in a Portuguese language class, inspired by Black Awareness Day, which was established as a national 

holiday in 2003. The project combined themes of Black history and human rights within an inclusive and participatory setting, 

fostering dialogue, reflection, and collaboration. Students engaged in meaningful discussions on historical and social issues 

through the lens of language learning. 

When a student asked why an “awareness day” should be commemorated, the teacher explained that equal rights remain a 

global concern. To illustrate, he showed a banner from Black History Month in the United States of America (USA), emphasizing 

that the discussion extends beyond a single day to a full month dedicated to examining how racism, prejudice, and intolerance 

can harm society. Teaching CCE in the context of a Portuguese language class resulted in a project-based learning approach, 

incorporating diverse media productions into a year-long project. Throughout the school year, the teacher organized a series 

of activities to broaden opportunities for reflection on human rights, embedding awareness as part of an ongoing, lifelong 

learning process. 

Project objectives:
The project’s main objective is to foster knowledge and promote reflection on the history and rights of the Black population, 

both in Brazil and worldwide, highlighting aspects of culture, identity, and the fight against racism. In addition, it seeks to develop 

critical awareness and appreciation of diversity in students through the analysis of historical events, concepts of citizenship, and 

human rights using language skills. This project aims to develop and strengthen language, as this skill is seen as a fundamental 

life skill that empowers individuals to engage with the world, advocate for change, and build bridges of understanding. 

Content:
Under the theme “Black Awareness Day,” students examine the trajectory of the Afro-descendant population in Brazil, their 

contribution to society, and the challenges they have faced in different historical and geographical contexts. 

Materials:
The teacher prepares a banner as a visual display that highlights key information about the Afro-descendant population. The 

purpose of the banner is to showcase prominent Afro-descendant figures in Brazil and present statistical data and visual 

representations of Afro-descendant populations in Brazil and in the USA. 

Roles of teachers and students:
The teacher prepares the banner and selects additional instructional materials, such as United Nations Women videos or hip-hop 

music videos on human rights, encouraging students to engage in critical analysis and to apply persuasive and argumentative 

language in their work. Acting as a mediator, the teacher comments on the information presented, guides research, and organizes 

and facilitates discussions. 

Students, meanwhile, are invited to collaborate on a portfolio exploring African Brazilian influences. They actively engage in 

discussion groups, share their perceptions, and build a deeper, collective understanding of the topics covered. This makes the 

learning process more interactive, reflective, and meaningful. The final stage of the project involves students presenting the 

results of their work in a school exhibition.

5.2.3 Project Launch and Student Engagement 

The project includes five activities.

Activity 1: Exploring the messages behind the banner (10–15 minutes)

Teachers:
The teacher brings a large, illustrated banner and displays it where all students can clearly see it. This invites active observation, 

encouraging students to explore visual and textual details, ask questions, and participate more spontaneously. Then, the teacher 

reads aloud and discusses the description of Black History Month and Black Awareness Day with open-ended questions such as:

•	 Have you heard of Black Awareness Day? How is it celebrated here?

•	 Do you identify with any important figure from Black culture?

•	 What do you know about the history of Afro-descendant people in Brazil? 

(If students cannot remember, give some examples to initiate conversation, such as Zumbi dos Palmares and Gunga in Brazil.)

•	 Can you mention an important Afro-descendant figure in other countries? 

(Examples: Martin Luther King in the United States, Nelson Mandela in South Africa, etc.)



The teacher asks students to organize themselves into groups of three or more and to search online for examples or influences 

from African Brazilian culture; the students must decide who will be the note-taker to prepare ideas for presentation. The teacher 

supports the class with creating categories such as music, food, fashion, leadership, traditions, and so on, to group their findings. 

The teacher must also ensure students understand the task: students will produce a short written brief about the list of items 

influenced by the African culture that have been identified for grading.

Students:
In their groups, students brainstorm about things they believe have been influenced by African Brazilian culture and produce a 

plan for disseminating their findings.

Students connect the content to their individual experiences and cultural identities through the open-ended questioning. They 

research African Brazilian and global Black figures, discuss the context and the struggles these figures faced, and reflect on the 

broader implications. This not only validates their backgrounds but also encourages critical analysis and meaningful engagement 

with the topic.

Activity 2: Comparing the data and group discussion (20–30 minutes)

Teachers:
The teacher reads aloud the population statistics (e.g., African Brazilian: 56.1% / African American: 12.6%) displayed in the banner 

and uses guiding questions to encourage initial observation, spark curiosity, and begin to challenge assumptions:

•	 What are your first thoughts when you see these numbers?

•	 Does a larger population mean more representation and equality?

•	 Why might people of African descent in both Brazil and the USA still face discrimination?

Students:
In their small groups, students analyze and compare the data.

Students compare demographic data and explore how statistics relate to real-world experiences of inequality. Students share 

insights, build on each other’s observations, and form deeper understandings of systemic issues through different perspectives. 

Activity 3: Think-share-reflect circle (15–20 minutes)

Teachers:
The teacher uses the following question to prompt students:

•	 Even in countries with different histories and population sizes (e.g., the USA), Black communities still face similar inequalities. 

Why do you think this happens?

Each student is then asked to write a short response. Afterward, the class forms a circle for discussion, where every student 

shares one idea or question with the class.

Students:
In their small groups, students implement research on the Black populations of Brazil and the USA to answer the question 

proposed by the teacher. They build data literacy and collaborative discussion, laying the foundation for critical thought.

The think-share-reflect circle deepens student capacity to express themselves by combining individual reflection followed by 

verbal sharing. The circle format fosters a respectful space for students to express viewpoints, voice doubts, and connect their 

reflections to broader social realities. At the same time, it builds data literacy and collaborative discussion skills, laying a strong 

foundation for critical thinking.

Activity 4: Mini debate—real data, real issues (30–40 minutes)

Teachers:
The teacher introduces debate topics for the students, for example:

•	 Does a larger Afro-descendant population mean more equality?

•	 Are symbolic celebrations (like Black Awareness Day or Black History Month) enough to fight racism?

•	 What role should schools play in addressing racial inequality?

The teacher also assigns students to “agree” or “disagree” sides, even if it’s not their personal opinion (to foster empathy and 

argumentation), and suggests a structured debate format, for example:

•	 Opening statement (1 minute per team)

•	 Argument round (2–3 minutes each)



Tips for carrying out the activity

To implement the “One Day, One Month, a Whole Life with Awareness!”  

activity effectively in different educational settings, it is essential to adapt it 

to local contexts, engage students in meaningful discussions, and foster  

critical thinking. Teachers can tailor the content by highlighting historical 

and social issues relevant to their country or region. Alternatively,  

students can research racial demographics and contributions of Afro-

descendant populations worldwide, making the discussion more relatable 

to their environment.

Preparing engaging and accessible materials is key to capturing students’ 

interest. Teachers can use visual aids such as banners, infographics, and 

posters to help summarize key information effectively, while videos, music, 

and storytelling make the learning experience dynamic. Teachers should 

incorporate articles, news reports, and literary excerpts that address 

race, identity, and human rights from multiple perspectives. Where  

digital resources are limited, students can create handmade banners  

or use digital tools such as PowerPoint, Canva, or Google Slides to design 

virtual presentations.

Creating a safe and inclusive classroom environment is crucial for 

discussions on race, discrimination, and human rights. Teachers should 

establish a respectful and open space where students feel comfortable 

sharing their thoughts without fear of judgment, reinforcing mutual respect 

and active listening. Teachers should also be prepared to address sensitive 

topics with historical and legal context, ensuring students engage in factual 

and well-informed discussions.

•	 Rebuttal round (1–2 minutes)

•	 Final thoughts

Students:
Students are required to formulate arguments, consider opposing viewpoints, and articulate evidence-based claims. The 

structured debate format scaffolds the discussion, giving students a clear framework for expressing and defending ideas while 

remaining respectful of different perspectives. By assigning debate positions that may differ from students’ personal beliefs, the 

activity fosters empathy and flexibility in thinking.

Activity 5: Closing reflection

Teachers:
The teacher prompts students with reflective questions to guide their thinking:

•	 What did I learn today about race, representation, and how statistics can help us understand society?

•	 How can I use my voice to make a difference?

Students:
Students reflect individually or in groups on the questions provided and summarize their responses. These reflections will be 

compiled into a summary entry for their activity portfolio, expressing both personal insights and collective conclusions about the 

class.

The closing reflection allows learners to consolidate their experiences and articulate what they’ve learned about race, 

representation, and social equity and consider how they might use their voices for advocacy and change. Self-assessment and peer 

feedback are encouraged to foster metacognition and student agency. This holistic evaluation process values both the learning 

journey and the final outcome, reinforcing the core principles of project-based learning.

School involvement:
At the end of the activity, the banner is displayed in the school by the students, creating a space for debate and awareness among 

other students and teachers from different classrooms. 
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