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5.3.1 Civic and Citizenship Education in Italy

In 2019, a new subject was introduced in the Italian school curricula, educazione civica (civic education). One of its main goals
is to prepare young people for active and responsible citizenship in a democratic society. The introduction of this subject was
accompanied by national guidelines, which were subsequently revised in 2024.

The lItalian guidelines prescribe a cross-curricular approach to educazione civica and identify three key pillars to structure
curricula at the school level and learning pathways at the classroom level:

1. ltalian Constitution
2. Economic Development and Sustainability
3. Digital Citizenship

Due to its historical and cultural background, the Province of Trento (Trentino) holds a special political status in Italy, with a
large degree of autonomy in many areas, including education. This autonomy influenced how educazione civica was implemented
in the province. The subject was renamed educazione civica e alla cittadinanza (civic and citizenship education) to emphasize its
role in creating opportunities for students to actively contribute to community life.

To support this localized approach, special guidelines were developed and issued in August 2020. The Provincial Institute
for Educational Research and Experimentation (IPRASE) was tasked with assisting schools in the implementation of these
guidelines, providing both technical and pedagogical support.

School: Collegio Arcivescovile Celestino Endrici, Trento, Italy
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Civic and citizenship education at Collegio Arcivescovile, Celestino Endrici

Collegio Arcivescovile is a private school in Trento that offers primary,
lower secondary, and upper secondary education. Due to its private status,
the school is relatively small, with a limited number of classes per school
year, and pupils per class. Collegio Arcivescovile is explicitly committed to a
person-centered approach to teaching and learning, where participation is
strongly encouraged at both the classroom and institution levels.

The school is part of a wide network of associations and institutions that are

actively involved in community life, both in extracurricular settings and in

collaboration with schools. These partnerships support a range of

f N
initiatives, including service-learning activities in Italy and abroad, financial

education projects, and contests on civic education topics.

The activity described took place in collaboration with one of these partner
institutions, the Fondazione Museo Storico del Trentino (the Trentino
Historical Museum Foundation), and was supervised by the Provincial
Institute for Educational Research and Experimentation. It was jointly
implemented by the history and Italian language teachers as part of
the class’s educazione civica e alla cittadinanza (civic and citizenship

education) program.
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5.3.2 Background Context for the Debate Tournament

The activity was inspired by the debate tournament “A suon di parole,” which was first introduced in the Autonomous Province
of Trento in 2015 (out of a joint initiative of IPRASE and the University of Trento) with the aim of promoting school debates in
the province. Over time, “A suon di parole” has involved hundreds of students from both higher secondary and lower secondary
schools in Trentino.

School debates can follow a variety of formats, with the World School Debate or the British Parliamentary Style being the
most commonly used. For “A suon di parole,” a special format was designed with the specific aim of involving the entire class
(coached by one teacher), instead of only a selected group of students. Each participant takes on specific roles according to their
individual skills and interests, such as searching for information, formulating and delivering arguments, or carefully listening to
opposing views in order to analyze them and respond effectively.

Theformatwasdesignedtohelpstudentsdevelop activelistening skillsand learnhow to mediate betweendiffering perspectives
so as to contribute to the development of a culture of dialogue and respect for diversity.

The “A suon di parole” debate session takes place in three phases over the course of one lesson:

1. First round—presentation of arguments:
Each class presents three prepared arguments (up to 3 minutes each) in support of one of two opposing interpretations of
acommon issue (e.g., “What is more relevant in fighting climate change: institutional or personal initiative?”).

2. Second round—drafting counterarguments:
During a 20-minute break between the first and third rounds, each class develops reasoned counterarguments inresponse
to the competitor class. The goal is to highlight both the weaknesses and strengths in the opposing team'’s reasoning.

3. Third round—presentation of counterarguments:
Each class delivers their counterarguments (up to 3 minutes each), directly addressing and challenging the positions
presented in the first round.

A three-member panel adjudicates the debate session based on shared criteria known to the students in advance. These
criteria assess both content (e.g., logical structure, wealth, relevance, reliability of information, language use) as well as formal
qualities (e.g., oratory, style, persuasiveness).

Teachers in the role of debate coaches also consider additional aspects for evaluation, such as collaboration skills, respect for
diversity, and tolerance of ambiguity. Self-evaluation by students is encouraged as a follow-up activity and was also used in the
example presented here, allowing learners to reflect on their performance and overall process.

5.3.3 Adapting the Debate Tournament for a Specific Class

The debate activity described here took place in a terza liceo class (11" grade) but can be easily adapted for lower classes.
Similar activities take place in Trentino in lower secondary schools, from the sixth to the eighth grades, as well as in the 9™ and
10" grades of upper secondary schools. The activity was inspired by the “A suon di parole” tournament but was conducted
independently, tailored to the specific needs of the single class involved. For the debate session, the class was divided into two
groups, which were jointly prepared and trained by both the teachers responsible for the activity. The main goal was to engage
students in anin-depth and critical exploration of the institutional structure of the Province of Trento, a territory with a higher
degree of political autonomy than other Italian regions, and to prompt reflection on its implications for active citizenship.

Although these topics are part of the educazione civica e alla cittadinanza curriculum in the Province of Trento, they are often
perceived by young people as difficult and uninteresting. This activity aimed to make the subject matter more accessible and
relevant through active participation and debate.

The overall activity was structured as follows:

Preparation (one week):
Teachers provided information on the issues related to the debate topic, and students did further research in groups.

Debate (two weeks):

The debate phase began with the announcement of the motions: “Autonomy in Trentino: a no longer tenable privilege” versus
‘Autonomy in Trentino: a model to be promoted.” Two debating groups were formed, and each was assigned one of the motions.
Students then prepared their arguments in advance.

During the debate session, both teams delivered arguments focusing on Trentino’s historical heritage and its responsibility
for shaping its future political role within broader national and European contexts. They also developed and presented



counterarguments in response to the opposing team’s position.

Follow-up session (individual homework after the debate session):
Students filled in a meta-reflection form prepared by the teachers, including questions on how the activity has transformed
their knowledge and their views on the issue as well as on their role as Trentino citizens.

A distinctive feature of this activity was the composition of the panel adjudicating the debate. In addition to members of the
school staff (other than the teachers responsible), the panel included an expert from the local research center Fondazione
Museo Storico del Trentino. This expert provided students with detailed feedback on the arguments they presented, responded
to questions raised during both the preparation and debate sessions, and shared additional information about materials and
sources on Trentino’s autonomy as well as opportunities for political participation.

Throughout all stages of the debate (e.g., preparation, debate session, exchange with the expert, and the follow-up), the teachers
closely observed students’ work to collect evidence for assessment. The evaluation focused not only on students’ knowledge
of the specific content and the quality of their argumentation but also on their collaboration skills and the development of self-
efficacy.

The activity required no special facilities. The regular classroom was sufficient for both the preparation and the follow-up
phases. The debate session took place inthe school auditorium, while two separate rooms were allocated to the debating groups
for developing their counterarguments.

Tips for carrying out the activity

The debating activity can be easily adapted for different educational
contexts. Motions of debate can be formulated to engage younger
pupils and prompt them to critically examine citizenship-related issues
(e.g., collaboration versus competition in community life, freedom
versus control in teenagers’ use of digital devices). Each debate can be
introduced by a preparation phase (including group work and targeted
lectures by teachers), followed by a meta-reflection. This structure supports
students in developing a deeper understanding of the issues discussed
and greater self-awareness. Where possible, contributions from experts
from local institutions should be considered. Engaging with external
specialists provides students with an effective way to discover relevant,
locally available resources, and offers opportunities for civic action
within their communities.
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