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5.5.1 Civic and Citizenship Education in Slovenia

In Slovenia, civic and citizenship education (CCE) is implemented into the curriculum both as a compulsory 

subject and through an “all-inclusive” approach. Compulsory education in Slovenia follows a unified structure of 

nine years of primary and lower-secondary education schooling. CCE is delivered in three ways: as a standalone  

subject; integrated into broader compulsory subjects such as history, geography, and the Slovene language; or as a cross-

curricular objective taught by all teachers. Similar approaches to CCE can also be found at the upper secondary level.

For the separate subject approach, there is a compulsory subject, patriotic and citizenship culture and ethics, that is followed 

in the seventh and eighth grades. This subject is taught for 35 hours per school year, which equals one hour per week. In the 

ninth grade, students can choose an optional subject titled citizenship culture. However, the elective is only chosen by a small 

number of students.

The compulsory subject in the seventh grade covers the following four thematic units:

1.	 The individual, communities, and the state.

2.	 The community of citizens of the Republic of Slovenia. 

3.	 Slovenia is founded on human rights. 

4.	 Beliefs, religions, and the state.      

In the eighth grade, the thematic units are: 

1.	 A closer look at democracy.

2.	 Finance, work, and the economy.

3.	 Slovenia, the European Union, and the world. 

4.	 The global community.

The syllabus is the same across Slovenia (although, like all syllabuses at the moment, it is currently being updated). Importantly, 

Slovenia follows a learning objectives-based approach. This means learning goals and knowledge standards are prioritized over 

the topics—at least in principle.

Teachers and schools have autonomy in how they deliver CCE content. However, they are recommended to draw on examples 

from both the immediate and broader environment (school, local community, etc.). The use of modern teaching methods and 

approaches is encouraged, with an emphasis on guiding students toward independent and critical thinking. Special emphasis is 

also placed on individualization and differentiation, as well as cross-curricular integration.

There are no specialist teachers for CCE in Slovenia. The CCE subject is taught by generalist teachers and is graded.

School: OŠ Dobrova, Slovenia

Civic and citizenship education at the primary and lower secondary 
school, OŠ Dobrova

OŠ Dobrova, located in central Slovenia, comprises the first to ninth grades. 

It strengthens students’ civic learning by creating a democratic learning 

environment and making considerable use of debate as a teaching method, 

particularly when addressing civic and citizenship education. Debates are 

often organized around a statement related to citizenship, with students 

asked to prepare speeches in support of or against the statement. 

Debates are also used beyond classroom practice, during debate 

tournaments organized by external organizations, such as ZIP Institute 

(Pro et Contra–Institute for the Culture of Dialogue). An example of a 

citizenship-related debate statement is “Voting should be mandatory.” 

Through this activity, the focus is not only placed on democratic dialogue and 

participation within the classroom level but also on fostering engagement in 

broader civic contexts. 



5.5.2 Context for “A Closer Look at Democracy” Theme

“A Closer Look at Democracy” is one of the mandatory thematic units in the eighth grade syllabus for the subject of patriotic and 

citizenship culture and ethics. When covering the topic of democracy, students are presented with several statements that either 

reflect the situation in their country or could apply to it. Students are divided into groups, and the activity lasts two school hours. 

Each group consists of six students. The first hour is dedicated to preparation, followed by the implementation of the activity in the 

second hour.

5.5.3 A Debate on Voting and Elections

In this activity students practice their public speaking skills and critical thinking. 

The objectives of the activity are:

•	 To understand voting rights and duties.

•	 To reinforce knowledge about democracy.

•	 To recognize the importance of secret ballots.

•	 To learn about the media and the role of election campaigns.

Start of the activity:
Students are divided into four groups, for which the teacher presents four statements:

1.	 Voting should be mandatory.

2.	 The voting age should be from age 16.

3.	 Voting should be public.

4.	 All candidates should be given equal media time for their campaigns.

Preparation (one lesson):
Students prepare to either defend or argue against the statement. They must research the arguments that support the 

statement as well as those that oppose it. During this process, the teacher acts as a mentor, ensuring that students incorporate 

the knowledge standards prescribed by the syllabus. Students are also encouraged to critically assess the reliability of the 

information found. Starting from the original online sources, they check additional sites on the same topic or claim, practicing 

techniques such as click restraint and opening new tabs to compare perspectives, both horizontally and vertically. Students 

have to keep track of their critical reading strategies by taking notes on how they searched and analyzed the reliability of the 

information. These insights are then discussed in a follow-up session after the debate, focused on the processes activated 

during the activity.

Debate (one lesson): 
Students defend their side and aim to present stronger arguments than the opposing team. While debate tournaments follow 

a specific format, in the classroom the approach must be adapted to fit within one lesson. 

During the debate, the teacher acts as a moderator and timekeeper. Each of the four groups is divided into two teams. 

•	 The first speaker from the defending team defines key terms and presents two to three arguments (3 minutes). 

•	 The first speaker from the opposing team then presents their arguments in the same way (3 minutes).

•	 The second speaker from the defending team builds on their team’s arguments and refutes the opposing team’s points (2 

minutes). 

•	 The second speaker from the opposing team does the same (2 minutes). 

•	 Finally, the third speakers on both sides summarize key points of contention and deliver closing statements (2 minutes 

each). 

One group’s debate lasts about 20 minutes. Since there are four debate statements in total, two of them can be presented 

within one class hour (taking about 45 minutes).



Tips for carrying out the activity

When implementing this activity, it is important to support students in 

searching for and developing well-founded arguments. These arguments 

should not be based solely on personal opinions but must be supported with 

concrete data and real evidence. Where relevant, they should also align with 

the objectives of the school subject in which the activity is being conducted.

The activity is very engaging for students, can be applied to a variety of 

topics, and is easily adaptable to different school contexts. Choosing an 

appropriately challenging topic is crucial: it should be challenging enough 

to require research and critical thinking but not so difficult that it becomes 

overwhelming. The activity is also suitable for other civic and citizenship 

education-related themes such as globalization, global issues, environmental 

challenges, and many others.

This activity combines two key strategies for civic and citizenship 

education—lateral reading apprenticeship for civic online reasoning and 

debate—and highlights their interconnections, depending on the chosen 

topic. Additionally, elements of cooperative learning can be incorporated to 

further enhance collaboration and peer interaction.
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